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1.	Introduction
This report provides a clear and comprehensive account of the work of the Virtual School’s during the 
2024/25 academic year. It reflects our commitment to ensuring that children in care, care leavers and 
children with a social worker receive the education, stability and support they need to thrive. The report 
covers the full cohort of 591 children and young people on roll as of 31 July 2025, spanning early years 
through to post-16 education, including those placed both in and outside Walsall.

Educational outcomes remain a central theme, with detailed analysis of statutory assessments from 
early years through to Key Stage 4. Attendance, exclusions, progress and attainment are presented 
with reference to local, regional and national comparators where available. The report also highlights the 
growing complexity of need, the continued pressure on resources and the actions taken to ensure that 
children remain in school, attend well and secure the best possible outcomes.

Alongside the data, the report outlines the responsibilities placed on the Virtual School, the breadth of 
work delivered across the year and the impact of our support. This includes our extended duties for 
children with a social worker, the growing importance of PEP quality, the targeted interventions delivered 
across all phases and the enrichment opportunities that enhance children’s cultural capital, confidence 
and aspirations.

2.	Executive Summary 
The Virtual School maintained a strong and visible presence across the education system this year, 
attending 698 PEP meetings online and in person. This consistent involvement drove a clear rise in PEP 
quality across all phases, with more schools producing well-evidenced, ambitious plans that directly 
link targets, interventions and outcomes. Early years and primary settings continued to demonstrate 
particularly strong practice, and the ongoing support from our Education Advisors has helped ensure 
higher expectations and greater consistency across the whole cohort.

The needs of our children remain high, with 58 percent identified as having special educational needs 
and over a third supported by an Education, Health and Care Plan. Our SEN team strengthened 
identification, assessment and partnership working, making sure children received timely assessments 
and that schools had the right guidance in place to support complex needs. Alongside this, our 
extended duties for children with a social worker continued to grow, reflected in sustained demand for 
Inclusion Hub support. The team expanded to allow earlier, more practical intervention, helping schools 
and social workers remove barriers and keep children positively engaged in education.

Early years outcomes showed encouraging improvement, with the gap between children in care and 
national/local comparators beginning to narrow. However, attainment at Key Stage 2 and Key Stage 4 
declined compared to previous years. These results should be viewed in light of significant complexities 
within the cohort, including high levels of special educational needs, frequent placement and school 
moves, and disrupted education histories. Despite lower headline figures, many children made strong 
individual progress from their starting points, reflecting resilience and the impact of targeted support.

Attendance remains a challenge, especially for older pupils, but persistent and severe absence rates 
improved compared to 2024. Suspensions reduced significantly and remained below both Walsall and 
national averages. There have been no permanent exclusions for children in care since 2005.

This year also saw a significant expansion in enrichment, participation and cultural experiences. A wide 
range of projects, programmes and trips were delivered to broaden horizons, build confidence and raise 
aspirations. These included arts, sports, university outreach, mentoring, and community-based activities 
that strengthened children’s sense of identity and belonging. Celebrating success remained central to 
our ethos. Our annual celebration events recognised personal and academic achievements, while our 
newly established School Council ensured children’s voices shaped the way we work and the priorities 
we take forward.
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Pupil Premium Plus continued to be allocated through our needs-led model, ensuring funding was 
tightly aligned to the targets and interventions set out within each PEP. Despite increasing demand, 
rising complexity and ongoing pressure on resources, we protected our direct intervention offer and 
specialist support, recognising the impact these services have on children’s progress, wellbeing and 
stability.

Overall, the report reflects a year of rising complexity but also one of determination, ambition 
and progress. It highlights the importance of high-quality planning, targeted support, and strong 
collaboration between schools, carers and professionals. Above all, it reinforces our commitment to 
listening to children, celebrating their achievements and ensuring every child receives the support and 
encouragement needed to thrive.

3.	Purpose of the report 
The purpose of this report is to provide a thorough overview of Walsall Virtual School’s work during the 
2024/25 academic year. It sets out the educational outcomes of children in care, highlights progress 
made, identifies areas of challenge and outlines how we continue to fulfil our statutory and extended 
duties. This includes a focus on attendance, attainment, exclusions, placement stability, PEP quality, 
specialist support, enrichment and post-16 transitions.

Contextual data reflects all Walsall children in care as of 31 July 2025. Attainment data covers children 
who had been in care continuously for at least 12 months as of 31 March 2025.

4.	The Role of the Virtual School 
The Virtual School is a local authority service responsible for promoting the educational achievement of 
children in care, previously looked-after children and children with a social worker. We monitor progress, 
challenge low expectations, influence practice across education and social care, and ensure that 
children receive the support they need to succeed academically, socially and emotionally.

Our key responsibilities are:

•	 Coordinating and quality assuring all Personal Education Plans.

•	 Monitoring and challenging schools on the effective use of Pupil Premium Plus, in line with the 
2024/25 grant conditions.

•	 Tracking academic progress, attendance and exclusions for every child in care.

•	 Identifying children at risk of underachievement and securing targeted intervention.

•	 Ensuring children with SEND receive appropriate support and timely assessments.

•	 Supporting transitions between schools and education settings.

•	 Providing advice, guidance and challenge to schools, carers, families and professionals.

•	 Embedding high aspirations and promoting access to further and higher education.

•	 Delivering training to foster carers, designated teachers, governors, social workers and alternative 
providers

•	 Recognising and celebrating achievement across the Virtual School community.
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5.	Our Aim, Vision, Principles and pledges
We developed our aim, vision and core principles to ensure clarity, high expectations and consistency 
across our work. They reflect the belief that every child deserves a nurturing, inclusive education where 
they feel safe, understood and supported to thrive.

Our aim is to ensure that children and young people in care, those with care experience and children 
with a social worker receive the support they need to thrive academically, socially and emotionally. 
We are committed to promoting high aspirations, narrowing the attainment and achievement gap and 
enabling every young person to reach their full potential through effective collaboration with schools, 
parents/carers and other professionals 

Our vision is that all children in care receive a nurturing and inclusive education  where they feel valued, 
supported, and empowered to succeed. We aspire to break down barriers to education and equip our 
children with the skills, confidence and opportunities needed to lead fulfilling lives. By fostering strong 
partnerships with schools, educational settings and the wider community, Walsall Virtual School strives 
to ensure all children and young people we work with achieve positive educational outcomes and 
contribute meaningfully to society

Our Core Principles 

•	 Everyone’s learning journey is different

•	 Children need to feel safe to learn,  
no matter where they are

•	 Children’s views, feelings & aspirations  
are important to us

•	 Children need to understand the  
language we use

•	 Children communicate their feelings  
in different ways

•	 Change can be challenging for everyone

Our Core Pledges to Children & Young People 

•	 We will work with those who support you to 
help them understand that everyone’s learning 
journey is different

•	 We will support you to feel safe to learn 
wherever you are

•	 We will get to know you & your interests so 
we can help you succeed

•	 We will use words you understand & listen to 
what you say

•	 We understand you may communicate your 
feelings in different ways

•	 We are with you every step of your learning 
journey and will support you in any changes 
you face
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6. Virtual School Priorities

Our priorities continue to be shaped by the needs of our children. We remain focused on improving 
attainment and progress, strengthening the quality of PEPs, ensuring children are placed in high-
quality schools, reducing days out of education, improving attendance and preventing exclusion. 
Participation and aspiration continue to be central, ensuring that children’s voices influence our work 
and that they have access to enrichment and experiences that broaden their horizons.
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7.	The Virtual School Team (as of 31st July 2025)
The Virtual School is a multidisciplinary service made up of three teams: the School Improvement and 
Participation Team, the Inclusion and Participation Team and the Specialist Support Team. Together, 
they provide a comprehensive offer of educational oversight, intervention, guidance and support.

Role Responsibility 

Virtual School 
and Vulnerable 
Groups Lead 

Has a strategic responsibility to ensure that:
•	 all children and young people in the care of Walsall Local Authority have the 

opportunity to fulfil their educational potential, including Walsall Children in 
care who live in another authority. 

•	 parents of children who have or who were previously looked after, receive 
information advice and guidance on any education matters.

•	 Promoting the education of children with a social worker 
School Improvement & Pupil Outcomes Team 

Virtual School 
Deputy Head 

Leads the School Improvement & Pupil Outcomes Team, focusing on raising 
attainment and improving educational experiences for children in care. 

Early Years 
Development 
Officer

The Years Development Officer leads on improving outcomes for children in the 
Early Years Foundation Stage   

Early Years 
Education 
Support Officer 
(ESO)

Our Early Years Education Support Officer works closely with early years settings 
and schools to ensure our children are making good educational progress and 
have the support they need to succeed. They also provide direct interventions 
with children, delivering individual learning programmes, enrichment activities, 
therapeutic interventions and Speech and Language assessments

Education 
Advisor 

The Education Advisor tracks and monitors the attainment and progress of 
children and allocates appropriate resources where needed. They are also 
responsible for ensuring pupil premium is used effectively to improve educational 
outcomes

3x Education 
Support Officers 
- Learning (ESO) 

Education Support Officers model and coach strategies to improve outcomes, 
attend PEP meetings, provide advice and guidance to parents/carers and social 
workers in relation to improving education. ESOs also collaborate with designated 
teachers to help facilitate and improve personal education plans

Post-16 
Development 
Officer

Our Post-16 Development Officer leads on improving outcomes for young people 
in Post-16 education and training.  

Education 
Employment & 
Training Officer

Provide targeted guidance on college courses, apprenticeships, traineeships, 
and employment pathways, working closely with young people, carers, and 
professionals to remove barriers to participation. The EET Officer also delivers 
bespoke interventions for those who are Not in Education, Employment, 
or Training (NEET), helping them re-engage through employability skills and 
partnership work with local providers.

Post 16 
Education 
Support Officer

Our post 16 ESO works with colleges and post 16 providers to ensure our young 
people are in appropriate education, employment or training placements to reduce 
the number of young people who become NEET
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Inclusion & Participation Team 

Education 
Advisor for 
Inclusion

Ensures that children in care have a suitable school place, are attending regularly, 
and are not at risk of suspension or exclusion. They work closely with schools, 
social workers, and other professionals to secure appropriate placements, monitor 
attendance, and intervene when issues arise. The Advisor also manages the SEN 
Casework Officer, ensuring children with special educational needs receive the 
right support and that Education, Health, and Care Plan (EHCP) processes are 
managed efficiently

Education 
Liaison Officer

Our Education Liaison Officer line manages the Education Support Officer for 
Inclusion They also provide specialist advice to schools where children and young 
people are at risk of poor school attendance, suspensions and exclusion

2x Education 
Support Officer 
(Inclusion) 

ESO in the Inclusion Team work with schools to help improve attendance and 
reduce exclusions 

SEN Casework 
Officer 

Our SEN Casework Officer works part time in the SEN assessment team to enable 
us to have a better oversight of those children and young people undergoing a 
SEN assessment and avoid any drift an delay in the EHCP process 

PEP/Attendance 
Coordinator 

The PEP/ Attendance Coordinator manages our ePEP process and tracks and 
monitors the attendance of our children and young people 

Specialist Support Team 

Speech & 
Language 
Therapist

Our Speech and Language Therapists (SaLTs) support schools and carers, provide 
training and work directly with children and young people to maximise their 
communication skills.

Educational 
Psychologist

Educational Psychology Services are commissioned to support children who are 
experiencing social and emotional difficulties within the school or care placements

CAMHS 
Practitioner

The primary role of the CAMHS practitioner is to support education placement 
stability by delivering direct support to designated teachers, teachers and support 
staff to increase and improve the emotional wellbeing and mental health provision 
for children

8.	The Virtual School Management Board 
The Virtual School reports termly to the Virtual School Management Board. The board is chaired by a 
Walsall primary school head and consists of the following people.

•	 HT Primary School (Chair)

•	 Group Manager Youth Justice Service | 
(Vice Chair)

•	 Early Years Adviser

•	 Principle Educational Psychologist 

•	 Head teachers x 2

•	 School Attendance Manager  

•	 School Improvement Manager

•	 Head of Service- Corporate Parenting

•	 Foster Carer 

•	 Post 16 Officer - Walsall College

•	 Head of Service - Safeguarding   

The Virtual School sits structurally under the Access & Inclusion Service but is geographically situated 
within Children’s Social Care to support and work closely with our Children in our Care social workers. 
The Virtual School Lead reports directly to the Director of Access & Inclusion and is part of the Access & 
Inclusion Senior Management Team.
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9. The profile and characteristics of the Virtual School cohort:
As of 31 July 2025, there were 591 children and young people on the roll of Walsall Virtual School, 
ranging from early years to post-16. The cohort continues to reflect a high level of need and 
complexity. Of the group, 44 percent were male and 56 percent female. Just under half (48 percent) 
were educated in Walsall, with 52 percent educated outside the borough.

Special educational needs remain a significant feature of the cohort. Overall, 58 percent of children 
had an identified SEN, and over a third (36 percent) had an Education, Health and Care Plan. This level 
of need reinforces the importance of strong SEND oversight, early identification and timely intervention.

The table below shows the cohort breakdown by phase, gender, school location and SEND status. 
These figures highlight the scale of need across all phases and the continued requirement for  
targeted support.

Year 
Group

Phase 
Summary

No. of 
LAC

Male Female
Walsall 
School

OOB 
School

SEN 
Support

EHCP

-3

64

7 3 4 6 1 2 0

-2 13 8 5 8 5 0 1

-1 23 8 15 12 11 3 2

R 21 15 6 15 6 3 2

1

192

27 16 11 20 7 14 7

2 41 23 18 27 14 16 15

3 33 14 19 21 12 14 7

4 26 14 12 18 8 7 7

5 30 13 17 13 17 7 12

6 35 17 18 16 19 7 13

7

198

22 13 9 9 13 4 10

8 37 25 12 15 22 5 20

9 44 22 22 14 30 11 21

10 40 26 14 15 25 7 22

11 55 26 29 24 31 11 25

12 & 13 137 137 80 57 55 82 16 50

Total 591 591 258 259 288 303 127 214
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10.	 What type of schools are our children and young people 		
	 attending? 

Statutory guidance requires that children in care are placed in good or outstanding schools unless 
there are clear, evidence-based reasons not to do so. Our approach is rooted in stability, quality of 
provision and the voice of the child.

We aim to place every child in the best available school for their needs. We do not move children from 
schools rated less than good if they are safe, settled and making progress. Where Ofsted inspection 
outcomes fall below good after a child is already placed, we meet with carers and social workers to 
review the situation and consider whether it is in the child’s best interests to remain. If appropriate, the 
child is included in decisions about any move.

As of 31 July 2025:

•	 100 percent of children in early years attend a good or outstanding setting

•	 96 percent of children in primary attend a good or outstanding school

•	 85 percent of children in secondary attend a good or outstanding school

•	 Overall, 92 percent of children attend a good or outstanding school

A small proportion attend new academies or schools without an Ofsted grade; these are not included 
in the figures.

11.	 Special Educational Needs 
Children in care nationally are significantly more likely to have SEND than their peers, and this picture 
is reflected in Walsall. This year, 214 children had an EHCP or were undergoing assessment, and 
127 were on SEN support. In total, 58 percent of the Virtual School cohort had an identified SEN. 
Nationally, children in care are over three times more likely to have SEND and more than seven times 
more likely to have an EHCP.

Since 2023, 21 parental requests for EHC needs assessments were made jointly by the Virtual School 
and social workers. All but 1 resulted in EHCPs being issued, demonstrating robust identification and 
strong partnership working. 

Social, Emotional and Mental Health (SEMH) needs remain the most common primary need, 
accounting for 50 percent of children with SEN. This aligns with the complex life histories of many 
children in care, including trauma, neglect and disrupted attachments.

Due to increased demand and complexity, we strengthened the SEN offer further this year. A new 
Education Support Officer for SEN was appointed to work alongside the SEN Casework Officer. This 
ensures that children’s needs are identified early, assessments progress without delay and schools 
receive the support they need to implement the graduated approach effectively.

The table below is based on March 24 published data and compares Walsall EHCP figures to that of 
national and regional averages.   

Area 2019/20 2020/21 2021/22 2022/23 2023/24
Walsall CiC 24% 24% 24% 25% 32%
West Mids CiC 24% 24% 25% 25% 26%
Stat 
Neighbours

24% 25% 25% 26% 27%

England CiC 27% 27% 29% 30% 31%
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12.	 Specialist Support Team
Our Specialist Support Team brings together Educational Psychologists, Speech and Language 
Therapists and a CAMHS practitioner to provide specialist, high-quality support for children in care and 
children with a social worker. Last year, the team supported 59 children through a mix of direct work, 
consultation, assessment and professional guidance.

Their work included:

•	 supporting schools to understand complex learning profiles

•	 strengthening communication skills through targeted SaLT intervention

•	 delivering training for staff and carers

•	 providing trauma-informed strategies to support emotional regulation

•	 contributing to system-level practice development across the borough

All specialist work is aligned with the child’s PEP and is designed to build the capacity of adults around 
the child, helping create inclusive learning environments where progress is sustainable.

This multi-disciplinary approach ensures that children receive timely, co-ordinated support and that 
schools have the confidence and expertise to meet need. As a result, children experience greater 
stability, improved engagement and more consistent educational progress.

13.	 Attainment and Progress 
The data in this report remains unvalidated and should be interpreted with caution until national 
datasets for 2025 are released in April 2026. 

The effects of COVID-19 continue to impact the comparability of progress measures, particularly at 
Key Stage 2 and Key Stage 4, where national progress scores will not be published for 2024 or 2025. 
Despite this, the picture within schools and PEPs provides strong insight into children’s progress.

The report shows the results of assessments for children in care at the end of early years, phonics in 
year 1, key stage 2, and key stage 4, as well as the progress measures for key stage 2 and 4. The 
report compares the performance of children in care with national, regional, and local averages, as well 
as with statistical neighbours. The report highlights the gaps and trends in attainment and progress, 
and the areas of strength and challenge for the Virtual School
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Early Years Foundation Stage (EYFS)

A good level of development (GLD) is achieved when children meet expected levels in key early 
learning goals across personal, social and emotional development, physical development, 
communication and language, mathematics and literacy.

44.0
54.0

41.0 42.9
52.4

67.5 58.5 63.5 65.7 66.5

71.8
65.2 67.2 67.7 68.3

2019 2022 2023 2024 2025

EYFSP - % Achieving a Good Level of Development 

Walsal CiC Walsall All National All

Early Years Overview

The Early Years cohort has made strong and encouraging progress this year. Outcomes are steadily 
improving and the gap with national and local comparators is beginning to narrow. 

Phonics

68
81

60 67

39

82

73
75 78 78

82 75
79 80 80

2019 2022 2023 2024 2025

Phonics - % Working at the expected standard

Walsal CiC Walsall All National All

The Year 1 phonics outcomes this year reflect the high level of need within the cohort. A significant 
majority (72 percent) have identified SEN and a third have an EHC. Every child has experienced at 
least one placement move, with most experiencing two or more. A third have also moved school in 
Key Stage 1.

While the proportion achieving the phonics threshold fell, many children made strong personal 
progress despite not meeting the expected standard. This includes improvements in blending, 
recognition of simple graphemes and increased confidence reading aloud. 
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Our continuing focus is to ensure that phonics teaching is consistent, targeted and supported by stable 
routines, with close monitoring so that interventions can be put in place early.

Key Stage 2 (KS2)

Pupils take KS2 national curriculum assessments in year 6, when most children reach the age 11 by the 
end of the school year. Pupils take tests (commonly referred to as SATs) in reading, maths and grammar, 
punctuation, and spelling (GPS) and receive a teacher assessment (TA) in maths and science.

There were no assessments in 2020 and 2021, due to the COVID-19 pandemic, therefore these years 
are absent from the charts below.

34
41

53
65

5051 5452
49 54

53 55 56
70 72 71 74 73

49 52 54 53

74 75 73 75 75

2019 2022 2023 2024 2025

Percentage of Pupils Achieving the Expected Standard in KS2 Reading

Walsall CiC Regional  CLA SN CLA Walsall All National CLA National All

55
41 40 45 39

52 44 46 5155
42 44 48

77
67 71 71 68

50
42

48 46

79
70 72 72 71

2019 2022 2023 2024 2025

Percentage of Pupils Achieving the Expected Standard in KS2 Writing TA

Walsall CiC Regional  CLA SN CLA Walsall All National CLA National All
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55
37

53
65

4650 48 51 5152 47 49 55

77
69 72 73 72

51
44

51
47

79
72 73 74 74

2019 2022 2023 2024 2025

Percentage of Pupils Achieving the Expected Standard in KS2 Maths

Walsall CiC Regional  CLA SN CLA Walsall All National CLA National All

Key Stage 2 Overview

The Key Stage 2 cohort continues to present a high level of need and vulnerability. Just over half of 
the children (54%) have an identified SEN, and more than a third (36%) have an EHCP. A further 36% 
have a high SDQ score, indicating significant social, emotional or mental health needs. Every child has 
experienced at least one placement move, with 71% experiencing two or more. Almost a third (29%) 
have also moved school during Key Stage 2. 

These factors inevitably influence academic outcomes and the stability children need to sustain 
progress across the key stage.

While most children did not reach age-related expectations in reading, writing or maths this year, the 
progress picture tells a far stronger and more accurate story. The majority are moving forward at the 
right pace for their individual needs:

• 89% are making expected progress in reading

• 86% are making expected progress in writing

• 86% are making expected progress in maths

For many pupils, progress represents significant personal achievement given their starting points, 
disrupted education and high emotional needs. Improvements in confidence, independence and 
classroom engagement were noted across settings.

Key Stage 2 Progress

Key Stage 2 progress measures are not published for 2024 or 2025 because the cancellation of KS1 
assessments during the pandemic means no comparable baseline exists.
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Key Stage 4 (KS4)

9-4 Pass in English and Maths

17.5 21.7

25.7 12.017.4
14.5

20.2 18.9
23.6

23.7 0.0 22.1

63.2 58.8 59.0 56.6

17.8
22.1

20.0 18.1

64.6
68.8

65.1 65.0 64.5

2019 2022 2023 2024 2025

KS4 9-4 Pass in English & Maths

Walsall CiC Regional  CLA SN CLA Walsall All National CLA National All

The percentage of children in our care in Walsall achieving a grade 4 or above in English and maths 
has fluctuated over recent years, rising to 21.7% in 2022 and peaking at 25.7% in 2024. However, 
outcomes have declined, falling to 12% in 2025. 

0.0 0.0 0.0
17.1

5.06.9 11.7 8.59.4 0.0
15.4

35.9
44.0

38.9 38.5 38.2

7.2
11.0 9.5 9.0

43.2

49.8
45.3 45.9 45.2

2019 2022 2023 2024 2025

KS4 9-5 Pass in English & Maths

Walsall CiC Regional  CLA SN CLA Walsall All National CLA National All

The percentage of children in our care in Walsall achieving a grade 5 or above in English and maths 
stands at 5% in 2025, down 12.1 percentage points from 2024. 

Key Stage 4 Overview

National GCSE outcomes remain difficult to compare due to continued post-pandemic adjustments. 
Even so, the Key Stage 4 cohort in Walsall reflects some of the highest levels of complexity across the 
Virtual School.

• 70 percent have SEN

• 49 percent have an EHCP

• 53 percent have a high SDQ score

58.0
723.725.8
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• 97 percent have had at least one placement move

• 84 percent have had two or more placement moves

• 23 percent have also moved school

• 40 percent have poor attendance

Against this backdrop, headline GCSE results for 2025 were lower than in previous years; however, 
the data does not fully capture the resilience many of our young people showed in sitting their 
exams, re-engaging with learning or achieving vocational qualifications that secured their post-16 
destination. Although not all achieved GCSEs, ten young people completed Entry Level qualifications, 
thirteen achieved BTEC qualifications, and a further two gained Functional Skills Level 2, which is 
equivalent to a GCSE pass and provides a strong pathway into college or apprenticeships. Many 
maintained placement stability during the exam period—a significant achievement in itself—and these 
qualifications demonstrate that, even when the traditional GCSE route is not the best fit, our young 
people continue to make meaningful progress and secure positive next steps.

Attainment 8

Validated Attainment 8 scores for 2025 will be published in April 2026. 

19.4

18.9 19.0 22.1

46.4 44.2 43.0 42.819.0 44.0
20.3 19.4 18.3

46.7
48.8

46.3 45.9 45.9

2019 2022 2023 2024 2025

Average Attainment 8 Score Comparison

Walsall CiC Regional  CLA SN CLA Walsall All National CLA National All

Looking at the trend over recent years, our young people have generally maintained Attainment 8 
scores in the low 20s, with a gradual rise from 20.5 in 2019 to 22.1 in 2024. This sits well below 
Walsall and national averages, but it reflects the high level of need within the cohort and the 
disrupted education many have experienced long before reaching Key Stage 4. For several young 
people, their Attainment 8 score does not reflect the progress they have made through vocational 
routes, foundation qualifications or re-engagement with learning after long periods of absence. 
These pathways matter, and they continue to open the door to further education, training and 
apprenticeships even where GCSE outcomes remain low.

Progress 8

A score of zero means pupils on average did as well at KS4 as other pupils across England who got 
similar results at the end of KS2. A score above zero means pupils made more progress and a score 
below zero means pupils made less progress, on average, than pupils across England who got similar 
results at the end of KS2.

20.5

20.0
18.9

21.8

21.1

21.1 19.8

20.3
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Progress measures will not be published for the 2024/25 and 2025/26 academic years as KS4 pupils 
in these years did not have KS2 assessments due to the COVID-19 pandemic. While this means we 
cannot report a formal progress measure for 2025, the picture we see in schools tells us much more 
than a single score could. Many of our young people have made steady progress from their individual 
starting points despite disrupted schooling, placement changes and high levels of need. Their 
achievements in vocational subjects, practical learning, and re-engagement with education are strong 
indicators of personal progress, even though this cannot be captured through the national Progress 8 
measure.

14.	 Attendance & Exclusions 

Absence Rates

Due to the disruption during the 2021 and 2022 academic years, caution should be taken when 
comparing data to previous years.

Walsall all and national all for 2025 refers to the latest autumn and spring release, the full year is not 
available, expected March 2026.

Attendance remains one of the most significant challenges faced by the Virtual School, particularly for 
older pupils whose earlier schooling has often been disrupted by trauma, instability and social care 
involvement. Despite this, the overall picture this year shows areas of improvement and increased 
stability.

Overall Absence

Overall absence for children in care increased slightly from 6.7 percent in 2024 to 7.8 percent in 2025. 
Although higher than Walsall All and National All, this rise reflects the increasing complexity of the 
cohort and the legacy of disrupted engagement from previous years.
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Authorised Absence 

Authorised absence increased from 4.3 percent to 4.7 percent, remaining slightly above both 
comparators. Unauthorised absence rose from 2.4 percent to 3.1 percent but continues to remain 
below Walsall All.
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Unauthorised Absence
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Persistent Absence

A pupil is classified as a persistent absentee if they miss 10% or more of their own possible sessions. 
Therefore, if an enrolment’s overall absence rate is 10% or higher they will be classified as persistently 
absent.

Persistent absence reduced significantly this year, continuing the downward trend seen since 2023. 
Rates fell from 14.4 percent to 10 percent, now firmly below both Walsall All and National All. This 
reflects stronger monitoring, quicker intervention and increased joint working with schools and social 
workers.
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Severe Absence

A pupil is classified as a severely persistent absentee if they miss 50% or more of their own possible 
sessions. Severe absence also decreased, from 3 percent to 2.5 percent. The figure is now broadly in 
line with local comparators and well below national and regional comparators for children in care . 
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Exclusion Rates

Permanent Exclusions

Permanent Exclusions
2019 2020 2021 2022 2023 2024 24-23 Difference

Walsall CiC 0.00 0.00 0.00 0.00 c 0.00 -

National CLA 0.11 0.05 0.03 0.06 0.10 -

Regional CLA 0.13 0.13 c c c -

SN CLA c c c c c -

Walsall All 0.14 0.08 0.08 0.09 0.09 0.10 0.01

National All 0.10 0.06 0.05 0.08 0.11 0.13 0.02

There have been no permanent exclusions for children in our care since 2005. The single confidential 
recording in 2023 was later withdrawn following successful intervention and alternative provision being 
secured. Walsall and national comparators have seen slight increases, making our continued zero 
figure significant and demonstrating sustained, proactive challenge.

Suspensions
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Our online PEP system supplier, ‘eGov’ collects real-time attendance and exclusion data for Walsall 
children in care, ensuring that any concerns are swiftly identified and addressed. The system allows 
Virtual School staff to access the child’s daily attendance log which allows our them to take immediate 
action, challenging absences, recalling Personal Education Plan (PEP) meetings, and identifying 
appropriate interventions to improve attendance and reduce exclusions.

Attendance remains one of the most difficult issues we face, particularly for our KS4 cohort. Many 
of these young people enter care with already poor attendance, long-standing disengagement from 
education, complex SEN needs and emotionally based school avoidance. Placement changes, 
unsettled home circumstances and gaps in earlier schooling all add to the challenge of rebuilding 
routines at a much later stage in their education. Despite this, we have strengthened our approach 
across the board: tighter daily monitoring, direct challenge to schools, clearer expectations for carers, 
and closer joint work with social workers when concerns first emerge. We are also intervening earlier 
with the children most at risk of disengagement, making sure attendance is addressed in every 
PEP and that schools understand their responsibilities. The barriers for our older young people are 
significant, but our firmer, more coordinated work is helping to stabilise patterns where possible and 
prevent further decline
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Suspensions have reduced, but they remain a concern and still affect too many of our children in care. 
The young people who are suspended are often those with the highest levels of need—complex SEN, 
trauma histories, unsettled placements, and behaviour rooted in anxiet y or dysregulation. To address 
this, we have taken a much firmer and more proactive approach. We have produced clear guidance 
for schools on reducing suspensions for children in care, setting out expectations, alternatives and 
the responsibilities of designated teachers and senior leaders. After every suspension, I write directly 
to the head teacher to challenge the decision, reinforce the need for stability, and insist on improved 
planning to prevent repeat incidents. This consistent challenge, combined with closer monitoring and 
stronger joint work with social care, has contributed to the reduction we are now seeing. Even with this 
progress, the number of suspensions remains too high, and we will continue to push schools to adjust 
their approach so that behaviour linked to trauma is understood, anticipated and supported.
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15.	 Key Stage 5 

Post-16 Education, Employment and Training (EET)

We maintain responsibility for children in care without an EHCP up to the end of Year 13, and for 
young people with an EHCP up to the age of 25. A central priority is ensuring that every young person 
transitions into a suitable post-16 destination and is supported to remain in education, employment or 
training.

Expanding capacity

To strengthen this area, we invested Post-16 Pupil Premium funding to appoint an Education, 
Employment and Training (EET) Officer — a Level 5 careers adviser — who now works alongside 
the Post-16 Development Officer and Post-16 Education Support Officer. This increased capacity 
has allowed for earlier identification of risk, more personalised support and stronger preparation for 
transition.

Transition planning

The Post-16 team attends all Year 11 PEPs in spring and summer. The Risk of NEET Indicator (RONI) 
is embedded in Key Stage 3 and 4 PEPs to ensure concerns are addressed long before the end 
of Year 11. Careers guidance now begins in Year 9, giving young people time to explore options, 
strengthen aspirations and build confidence.

Multi-agency working

The Post-16 Development Officer represents the Virtual School at the monthly NEET Action Group, 
ensuring that no young person “falls through the gaps” after turning 16. This joint oversight supports 
sustained engagement and timely intervention.

Programmes introduced this year

Two new programmes have strengthened our re-engagement and careers offer:

CHATS (with Mid-Counties Co-Op)

Monthly online sessions for young people aged 15–25, connecting 
them with employers and industry professionals, providing early careers 
guidance and raising aspirations.

Assist2Achieve (with Walsall Football Club)

A 12-week re-engagement programme offering practical skills, CV 
preparation, resilience work, wellbeing sessions and life-skills development 
for young people who are NEET or at risk of disengagement.

Wider opportunities

Throughout the year, young people attended large-scale employability 
events such as the Walsall Works Expo and apprenticeship fairs. Group 
interview sessions and masterclasses, delivered with partners such as 
Asda and Co-Op, provided valuable insight into employer expectations.

Strong pathways into higher education

The Post-16 team provides personalised guidance for young people applying to university. Support 
includes help with applications, open days, accommodation, budgeting and transition. This year 7.8 
percent of the cohort achieved the qualifications required for university progression.
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The table below shows the provision of all young people in year 12 and 13 as of the 31st of July 2025

2023/24 post 16 provision Number 
6th Form 13
6th Form (specialist provision) 4
Apprenticeship 2
College 43
Training provider 18
Employed 2
EOTAS Package 4
ESOL Provision 4
Secure Unit 1
NEET 46
Total 137

In 2024/25, a total of 77 young people completed the final stage of their post-16 education, and 
their outcomes reflect steady progress and growing ambition. A number moved on to university, with 
several others securing meaningful vocational routes, including one young person who successfully 
completed the first year of an electrician apprenticeship. Many continued to strengthen their learning 
pathways, with a proportion completing ESOL qualifications and others finishing foundation learning, 
most of whom have progressed to further study. Encouragingly, almost all young people who were 
engaged in education or employment achieved the qualifications they needed to move on to their next 
steps, demonstrating determination, commitment and a clear focus on their future.

Care Leavers Apprenticeship Programme 

The Apprenticeship Programme for Care Leavers was established to provide young people with 
lived experience of care who are interested in a career within the local authority the opportunity to 
gain the experience, skills, and qualifications needed to secure permanent employment and achieve 
independence and economic stability.

The programme offers care leavers paid apprenticeship placements for a fixed-term period (typically 
13–18 months), allowing them to develop confidence, acquire new skills, and work towards accredited 
qualifications while earning a wage.

To ensure that all young people undertaking an apprenticeship receive the right support, we have 
developed a Pre-Apprenticeship Offer, which includes:

• A 12-week paid trial to help young people determine if the apprenticeship is the right fit before 
committing to a full placement.
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• A named mentor to provide guidance and support throughout the apprenticeship.

• A clothing and equipment allowance to ensure they have everything needed to start their role
confidently.

• Help with travel costs to and from the workplace.

• Tuition support for the maths and English elements of the apprenticeship.

As of 31st July 2025, 2 young people were either engaged in or preparing to start an apprenticeship 
through this initiative. The virtual school have had 4 care leaver apprentices over the years and our last 
apprentice was successful in going a full time post as a teaching assistant in the school where she did 
an apprenticeship.

Virtual School Early Years  Apprentice 

Email dated 8.5.25

Hi both

I just wanted to drop you a quick message to say how impressed we all are with C.  She has 
fitted into Rosedale like she's always been here, and we just love her positivity and energy - which 
matches our children perfectly!    She puts herself out there and isn't afraid to get stuck in at all.  
She's a pleasure to be around and we're really proud of her progress, as I'm sure you all are too.

Vicki Stephens

Head of Rosedale Infants School



16.	 Placement stability 
A core priority of the Virtual School is to minimise disruption to children’s learning, ensuring they have 
stability in their education wherever possible. Research highlights the significant impact that school 
moves can have on a child’s progress, often contributing to the attainment gap between children in 
care and their peers. To mitigate this, we make every effort to maintain school placements when a 
child moves home.

Virtual School managers attend social care panels where children at risk of placement breakdown or 
undergoing a planned move are discussed. This enables us to proactively plan and implement any 
necessary school transitions to minimise disruption.

The Virtual School takes lead responsibility for all school moves, including:

•	 Transitions due to special educational needs (SEN)

•	 Moves to adoptive placements

•	 Relocations where attending the current school is not feasible

•	 Emergency school moves required for safeguarding reasons

In 2024/25, 66 children moved school, an increase of 36 compared to the previous year. The reasons 
for these moves included:

•	 2 children moved school to support transition to an all though school

•	 1 Child requested a move

•	 4 children moved house with their carer 

•	 46 children moved placement or moved school due to coming into care

•	 4 children moved school due to risk of permanent exclusion

•	 9 children moved school due to changing SEN Needs 
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17.	 Personal Education Plans 
We use a RAG-rated system to decide which PEP meetings require Virtual School 
attendance, ensuring our capacity is focused where the need is greatest. Children 
are rated red, amber or green based on their educational stability. Red-rated children 
are those without a school place, with poor attendance, suspensions, reduced 
timetables or any circumstance that places them at high risk educationally. There 
is an expectation that staff attend every PEP for a red-rated child to provide direct 
challenge, support and oversight. Amber-rated children are those who may be 
experiencing a school move, are not making expected progress, or have emerging concerns such as 
attendance beginning to dip. Staff attend these PEPs where necessary, based on the specific issues 
identified and the level of support required. Green-rated children are those who are stable, on track 
and without current concerns. Staff do not routinely attend these PEPs; instead, progress is monitored 
through the PEP quality assurance process to ensure they remain on track. This approach keeps our 
involvement targeted, consistent and responsive to changing needs. 

As a result, Virtual School staff attended 862 PEP meetings during the academic year which is an 
increase of 109 on the previous year 

Ensuring PEPs were completed within statutory timescales remained a priority, and 100% of PEPs 
were completed on time across the autumn, spring, and summer terms.

Quality of PEPs

PEP quality has improved steadily across the year, and the data shows a clear upward trend in every 
phase. Overall, the proportion of PEPs meeting the required standard has risen from 77% in the 
summer term of 2024 to 86% in the most recent term, reflecting stronger expectations, firmer QA 
and more consistent challenge. Early Years continues to show the strongest practice, increasing from 
93% last year to 98% in 2024/5, driven by close work with settings and clearer developmental targets. 
Primary has remained consistently high, moving from 89% in 2024 to 95% in 2025, with schools 
responding well to direct feedback and clearer guidance around writing PEPs to the child rather than 
about them. Second ary PEP quality has strengthened significantly—from 62% in 2024 to 75% in 
2025. Post-16 PEPs have also improved, rising from 75% in 2024 to 87% in 2025. The team have 
worked hard delivering targeted training for schools and designated teachers, focusing on SMART 
target setting, writing to the child and linking PEP actions directly to progress, which has helped to 
raise expectations and improve consistency. These improvements show that our more robust QA 
process, termly scrutiny and hands-on support to schools are lifting standards across all phases and 
creating plans that genuinely drive progress. 
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18.	 Pupil Premium Plus
This year we continued to operate a needs-led approach to Pupil Premium Plus, ensuring that 
every allocation was tied directly to a target within the child’s Personal Education Plan. Demand 
and complexity have grown once again, while funding has remained static. Even so, we protected 
our direct intervention offer, specialist support, and school-facing capacity so that resources were 
concentrated where they have the strongest impact.

The Virtual School received £1.2 million in Pupil Premium Plus, alongside smaller allocations for Post-
16 learners, previously looked-after children, and the final instalments of recovery and school-led 
tutoring grants. With all Covid-related funding streams now ended, the core PP+ budget is carrying 
increasing pressure.

Staffing continues to be funded almost entirely through PP+, other than the statutory Virtual School 
Head role.

This year, schools could only request PP+ funding for interventions that fell under the DfE’s menu of 
approaches such:

Targeted Academic Support 

•	 1:1 tutoring 

•	 Small-group tuition 

•	 Targeted literacy, numeracy and 
language support 

•	 Specialist TA intervention linked to 
named pupils and defined outcomes 

Wider Strategies 

•	 SEMH support 

•	 Attendance intervention 

•	 Extra-curricular activities with educational value 

•	 Specialist mentoring 

•	 Short-term outcome-focused alternative provision 

We continued to be deliberate and disciplined in how we allocated funds. PP+ supported targeted 
academic intervention, specialist tuition, SEMH work, mentoring, attendance support, and short-term 
outcome-focused alternative provision. We remained clear that PP+ cannot be used to fund core 
school responsibilities such as learning mentor time, additional TA support for pupils with an EHCP, 
general enrichment, school trips, or resources such as laptops that should be met from the school’s 
own budget.

A detailed breakdown of spend shows that funding was used to strengthen specialist capacity, 
deliver 1:1 and small-group tuition, secure short-term alternative provision, provide targeted literacy, 
numeracy, and language interventions, and support SEMH needs to maintain school stability. 
Mentoring, attendance work, 
and aspiration-building 
opportunities were also a 
small but important part of 
the overall offer.

Monitoring and accountability 
remained central. Spend 
was tracked through the 
PEP, and schools were 
challenged where impact 
could not be demonstrated. 
To strengthen this further, we 
will introduce a PP+ review 
process from the spring 
term for cases where spend 0 50 100 150 200 250
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is high or outcomes are unclear. This will involve hearing directly from the child, their carers, and the 
professionals around them. The intention is to ensure that funding reflects the child’s lived experience 
and delivers meaningful benefit.

Overall, the funding has been used thoughtfully, rigorously, and with a clear focus on what works. As 
needs continue to rise and budgets remain fixed, maintaining this disciplined, child-centred approach 
is essential to ensuring PP+ continues to support progress, engagement, and aspiration.

19.	 Our Enrichment & Enhancement Offer 

Projects, Activities & Trips: Enhancing Cultural Capital

We are committed to giving children meaningful experiences that broaden their horizons, build 
confidence and strengthen their sense of belonging. Many children in care have fewer opportunities 
for enrichment than their peers, so we place significant importance on providing high-quality cultural, 
creative and aspirational activities.

Our annual programme is built around four priorities:

•	 widening cultural capital

•	 raising aspirations

•	 building confidence and social skills

•	 supporting children who struggle to access school routines

This year we delivered a wide range of projects, trips and enrichment experiences through 
partnerships with local providers, regional Virtual Schools and national organisations.

Projects 

We work closely with long-standing partners to deliver targeted, high-quality projects tailored to 
children in care.

Artslink Project

Artslink is a collaboration across 14 West Midlands Virtual Schools, 
offering a structured pathway into arts and culture. In 2024/25, children 
attended major West End and regional theatre productions, including 
Hamilton, Les Misérables, Mary Poppins and Phantom of the Opera. They also took part 
in creative workshops including circus skills, performance work and ‘Trash to Treasure’ 
upcycling workshops led by professional artists. These opportunities helped children 
develop confidence, creativity and a sense of achievement.

Aspire 2 Uni (A2U)

Aspire 2 Uni, delivered with the University of Wolverhampton and neighbouring 
Virtual Schools, introduces young people to university life from Year 7 onwards. 
Over 30 young people were involved this year, taking part in workshops, faculty 
visits, group challenges and mentoring sessions. Our Year 7 cohort 
particularly enjoyed STEM-focused activities, including a hands-on LEGO 
engineering challenge and science demonstrations that brought their 
curriculum to life.
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Active Now

Through the regional Active Now Programme, children accessed fully funded 
sports activities such as adventure golf, canoeing, archery and leadership 
sessions. These activities promote fitness, confidence and teamwork, and many 
included family participation to strengthen home-school relationships.

Aim Higher

Young people in Years 11–13 attended an Aim Higher event at Birmingham 
University, meeting students, visiting stalls from multiple universities and hearing 
from guest speakers about pathways into higher education. For many, this was 
their first direct experience of a university environment.

Year 10 Outreach Day with a Focus on Law

A group of Year 10 pupils took part in an outreach day exploring careers in 
law, ethics and criminal justice. Sessions included debates on stop-and-
search, insights into probation services and information about pathways into 
legal careers.

EYFS Stay and Play

Fifteen children and carers attended our Stay and Play session at Walsall College’s 
Little Professors Nursery. Activities included sensory play, movement and music 
sessions delivered by Diddly Dance. Engagement from families was strong, and 
demand has led to expansion for next year.

Forest School

Our Forest School project for Key Stage 2 continued to grow. Weekly sessions 
provided children with outdoor learning opportunities focused on teamwork, 
problem solving and resilience. Based at Watling Street Primary, the project will 
expand further next year due to its positive impact on confidence and emotional 
regulation.

The Children’s University

The Children’s University continues to be a valuable part of how we broaden 
horizons and build aspirations for children in care. It gives our young people the chance to gain 
recognition for the activities they take part in outside the classroom—everything from sports clubs and 
arts sessions to museum visits, library challenges and our own Virtual School enrichment programme. 
We know that many of our children already take part in a wide range of experiences, but these often 
go unrecorded. To change this, we now use the Personal Education Plan to log every activity a child 
completes, making sure their efforts are recognised and count towards their Children’s University 
awards. Our Participation Officers also help children and carers understand how to collect credits, 
and we work closely with schools to make sure activities are submitted regularly. This approach gives 
our children a clear, visible record of their achievements and supports them toward graduation at the 
annual ceremony—an important moment of pride and celebration for them and their families.
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Curriculum resources 

AV1 Robots: Supporting Continuity of Education

We now have 10 AV1 telepresence robots to support children who 
cannot attend school due to medical, emotional or SEND-related 
barriers. Four children have accessed education through an AV1 
robot this year, ensuring continuity of learning and connection with peers.

Dolly Parton’s Imagination Library 

Over 250 children received monthly books through the Imagination Library, supporting early literacy 
and school readiness. Our involvement received positive recognition, including a BBC Radio interview 
highlighting the impact on children in care.

IXL Learning Platform

To support academic progress, we subscribed all children in Years 1-11 to the IXL learning platform, 
an adaptive online resource that provides personalised English and maths tuition. This initiative ensures 
that young people have access to tailored learning experiences that address their specific needs, 
helping them to build confidence and achieve their potential in core subjects.

Storytime Magazine & Britannica Subscriptions

Recognising the importance of varied and engaging reading materials, we provided subscriptions to 
Storytime Magazine for 100 children in Years 1-4, delivering a monthly collection of illustrated stories 
and accompanying activities directly to their homes. For older children, we introduced a subscription 
to Britannica’s ‘What on Earth!’ magazine, ensuring that young people in Years 7 and 8 had access to 
high-quality non-fiction content that sparked curiosity and a love of learning.

Book in a Bag & Pack in the Post

To encourage reading for pleasure, we launched Book in a Bag, a 
book gifting programme for children in Years 1-8. Each term, around 
300 children received carefully selected books, accompanied by 
activity packs and guidance for carers to support reading at home. 
Additionally, for children who required a different approach, we 
introduced Pack in the Post, a termly resource pack tailored to their 
individual needs. The first edition featured a Halloween-themed 
sensory box, providing an engaging and accessible way for children 
to develop a love of books and storytelling.

Early Years Enrichment Pack

Recognising the importance of early education, we developed the Early Years Enrichment Pack, a 
termly resource provided to carers to support the development of our youngest children. The pack 
includes engaging activities and learning materials designed to promote early literacy, numeracy, and 
communication skills, while also encouraging positive bonding between children and their carers. 
Alongside the distribution of these resources, we work closely with carers, parents, and social workers 
to model how to use the materials effectively, ensuring that young children benefit fully from these early 
learning opportunities. 



KS2 Writing Packs 

To further support literacy development and creative 
expression, we continued with our  Writing Packs for 
children in upper Key Stage 2. These carefully designed 
packs help children build confidence in writing, structure 
their ideas effectively, and develop key literacy skills. Distributed based on Personal Education Plan 
(PEP) data, the packs were targeted at children who would benefit most from additional writing 
support. Each pack included a range of interactive resources and exercises aimed at enhancing 
storytelling, descriptive writing, and sentence structure, helping children to develop into more confident 
and capable writers. 

Careers Pack

To encourage young people to think about their future 
aspirations, we introduced a Careers Pack for Year 9 
students, reaching over 30 young people. The pack included 
a careers book, personalised letter, highlighters, and activity 
materials designed to guide young people and their carers 
through important discussions about career pathways. This initiative aimed to increase awareness of 
career options, build ambition, and provide practical tools to support decision-making about future 
education and employment opportunities.

Transition support

We offer additional support to our children and young people during times significant 
transition. This may be phase transfers – from nursery to Reception, primary to 
secondary or secondary to post 16 – or it could be a planned school move. We work on 
an individual level, which allows us to support the individual needs of the young person 
but would always start by meeting with the social worker, current education setting, new 
education setting, home and any other appropriate adults to ensure a transition plan is 
in in place. Within these meetings we look to ensure additional visits to the new setting 
and opportunities for the child/ young person to build relationships with new staff are in place, and 
that strategies to support are shared. If it is appropriate, Virtual School staff can offer direct work to 
support the transition. Our Senior Mental Health Practitioner can also offer support where indicated by 
the child/ young person’s need.  We send out our transition booklet in June so our children can work 
through it with their parents/carers. 

Trips & Enrichment Experiences 

For many children in care, access to enrichment opportunities can be limited, which can impact their 
confidence, engagement, and understanding of the world around them. By offering trips, visits, and 
cultural experiences, we aim to bridge this gap, giving our young people the chance to explore, learn, 
and develop skills that will support them in education and beyond.

Over the past year, we have delivered an exciting and varied programme of activities, from theatre trips 
and residential experiences to cultural outings and skill-building workshops. 
These opportunities not only support academic learning but also foster 
personal development, confidence, and resilience.

This section highlights the enrichment activities delivered throughout the 
2024/25 academic year, reflecting the positive impact these experiences 
have had on our children and young people. Each activity has been carefully 
designed to align with our core aims of inclusion, aspiration, and personal 
growth.
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Theatre trips played an important role in introducing our children to live performance and widening 
their cultural experiences. Alongside the theatre opportunities provided through Artslink, we organised 
additional visits to the Birmingham Hippodrome and London venues, giving pupils access to high-
quality productions in professional theatre settings. Our Key Stage 3 children attended a performance 
of The Nutcracker ballet, offering a rare chance to experience classical ballet, orchestral music and 
large-scale staging. Children also enjoyed Chitty Chitty Bang Bang at the Birmingham Hippodrome 
and Aladdin at the Hammersmith in London, both of which provided vibrant, family-friendly 
performances that captivated audiences of all ages. For our younger pupils, The Jingleclaw provided 
an age-appropriate introduction to theatre, sparking curiosity and building early confidence in new 
cultural environments. These visits helped children develop a sense of cultural capital, supported social 
development and created memorable shared experiences that many would not otherwise have had.

Residential trips provided invaluable opportunities for children to build confidence, develop teamwork 
skills, and experience new challenges in a supportive environment. This year we returned to Hilston 
Park for our year 6 residential. Hilston Park offered a two-night stay designed to help pupils prepare 
for secondary school. Activities such as zip wire, rock climbing, and campfire bonding encouraged 
resilience and personal growth. 

Our overnight trips to London and Liverpool gave children the chance to 
explore new places, build independence and experience culture beyond 
Walsall. Our Key Stage 2 pupils experienced an overnight stay in London, 
visiting the Shrek Experience, Madame Tussauds, the world-famous Warner 
Bros. Harry Potter Studio Tour, and enjoying a river cruise along the Thames 
before taking in the views from the London Eye. The visit concluded with a 
performance of Matilda, giving many children their first taste of West End theatre. 

For our Key Stage 3 and 4 pupils, an overnight stay in Liverpool offered a rich mix of culture, history 
and sport. Young people explored the city on a hop-on hop-off bus tour, visited the docks and 
museums, sailed down the Mersey, toured Anfield Stadium, enjoyed time at the Quirky Quarter and 
spent the evening at an indoor funfair. Both visits played a valuable role in developing confidence, 
widening horizons and giving our children shared memories and experiences that will stay with them 
long after the trip.

Alongside our residential visits, we offered a range of day 
trips designed to broaden experiences and support personal 
development. Children visited both Manchester United and 
Manchester City stadiums, giving them a behind-the-scenes 
insight into two world-renowned sporting venues. Groups also 
enjoyed a hands-on science experience at the Thinktank, played 
adventure golf at Treetop Golf, and tested their teamwork and 
problem-solving skills at the Crystal Maze in Manchester. For our 
younger children, a highlight of the year was the Severn Valley 
Santa Train, where they enjoyed a festive journey combined 
with a pantomime performance. These trips provided valuable 
opportunities for social interaction, confidence-building and cultural enrichment 
across all age groups.

These activities were funded through the recovery premium and pupil premium and 
have provided children and young people with the opportunity to develop new skills, 
gain confidence, and create lasting memories. 
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20.	 School Council
This year we established a new Virtual School Council 
to ensure the voices of our children and young 
people actively shape our work. The council brings 
together eleven children and young people aged 
9–16 from across the borough, representing a range 
of experiences and educational settings. At the first 
meeting, members elected their own Chair, Vice 
Chair, Treasurer and Secretary, giving them ownership and responsibility from the outset.

The School Council has already set four key priorities: improving the quality and accessibility of PEPs 
so they are written in language children can understand; raising the profile of the council so more 
young people know how to get involved; sharing their experiences to help adults better understand 
what it is like to be in care; and celebrating success across the Virtual School community. These 
priorities now feed directly into our development work, including changes to the PEP template and the 
way we gather and present the child’s voice.

Meetings take place regularly and provide a space for honest discussion about education, transitions, 
relationships with school staff, enrichment opportunities and the barriers children in care face. 
The council is also helping us design resources, shape training content and influence how we 
communicate with children and adults. This work has strengthened our commitment to co-production 
and ensures that decisions made by the Virtual School are genuinely informed by the lived experiences 
of the young people we serve.

The School Council is already making a meaningful contribution to our service, and we will continue to 
invest in this group as a central part of our governance and improvement work.

21.	 Attachment Aware Schools Project
As part of the local authority’s Building Resilient & Inclusive Communities & Schools (BRICS) Project, 
we have developed our own Attachment Aware Schools Project to enhance understanding of trauma 
and attachment in relation to children’s behaviour and learning.

Now in its fifth year, the project continues to grow, with over 50 schools actively participating as of 
31st July 2025. Schools progress through different award levels based on their implementation of 
attachment-aware and trauma-informed practices:

•	 12 Platinum Award schools

•	 12 Gold Award schools

•	 2 Silver Award schools

•	 18 Bronze Award schools

•	 10 schools currently working towards their 
Bronze Award

In November 2022, our work was nationally recognised when we received the Attachment Research 
Community’s Alex Timpson Collaboration Award for our efforts in supporting schools to understand 
the impact of trauma and attachment difficulties on children in care.

This year we continued to build on our commitment to trauma and attachment-informed practice 
through the Practitioner and Lead Practitioner Programme. Following the pilot in 2023, we refined 
the content, strengthened the practical elements and streamlined the offer into a single three-day 
programme. We then opened the course to all schools and settings across Walsall. The uptake was 
strong, with 30 practitioners from a wide range of signing up to the course and 21 completing the 
programme.

The three-day course is designed for professionals who work directly with children, young people and 
families. It equips practitioners with a nurturing, relational approach grounded in attachment theory 
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and trauma-informed practice. The programme is particularly well suited to designated teachers, 
teaching assistants, ELSA-trained staff, mentors, coaches and other practitioners supporting children 
who have experienced trauma, neglect or loss.

Participants deepen their understanding of attachment and trauma, explore the impact of early 
adversity on learning and behaviour, and learn practical, evidence-informed strategies to strengthen 
relationships, promote emotional regulation and support inclusion. Practitioners leave the course with 
a clear understanding of how to apply these approaches in their own settings, ensuring consistency 
and impact for the children they support.

22.	 Our Nurture Hubs
Our Nurture Hubs provide structured, relationship-based support for children who need help with their 
social, emotional and behavioural development. Grounded in the six principles of nurture, the Hubs 
offer short-term, targeted intervention in a safe and predictable environment, helping children build 
resilience, strengthen attachments and develop the skills they need to thrive back in their mainstream 
classroom. 

Building on last year’s success, we have now developed an outreach service to sit alongside the 
existing Hub model. The Head Teacher for the Hub provides direct training, modelling and support to 
schools, helping them embed nurturing approaches more widely and apply nurture principles across 
the whole setting.

A further development this year has been the establishment of our first secondary Nurture Hub, 
which will operate alongside the primary Hub. This new provision is focused particularly on transition, 
ensuring that children who benefited from nurture in primary school can continue to access consistent, 
relationship-based support as they move into secondary education. This continuity is already helping 
to ease transition, strengthen school belonging and maintain the progress children have made.

Nurture UK National Schools Award

We are now in the second year of working towards the Nurture UK 
Schools Award, reflecting our continued commitment to embedding nurturing approaches across 
our work with children in care. Our Nurture Leads are driving this programme forward, refining our 
core principles and pledges to ensure that every child we support feels valued, safe and empowered 
to succeed. Our vision is for all children in care to receive a nurturing and inclusive education where 
they are supported to overcome barriers and reach their full potential. To achieve this, we have 
strengthened our framework so that our approach is firmly rooted in understanding, communication 
and high-quality relational practice. Our principles emphasise that every learning journey is unique, that 
children must feel safe and connected in order to learn, and that their voices and experiences should 
shape the support they receive. We expect to complete the award in the autumn term of 2025/26, 
marking an important milestone in embedding nurture across our Virtual School and our wider 
partnership work with schools.
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23.	 Support for children and young people who were 				 
	 previously in care

Under the Children and Social Work Act 2017 local authorities and schools have a statutory role to 
support young people who have previously been in care such as those who have been adopted from 
care and who left care under a Special Guardianship Order or a Child Arrangement Order (Residence 
Order). The Virtual School has always provided support, advice and guidance in relation to children 
who were previously in care but as a result of the additional funding provided by the DfE to help 
support VSHs to deliver the additional duties we appointed a highly skilled officer who has a wealth of 
experience working with children and young people who have previously been in care to take on this 
responsibility. 

At the end of July 2025, there were 361 children who were classed as previously in looked after 
attending schools in Walsall. 

•	 159 left care through a Special Guardianship Order

•	 157 left care through adoption

•	 31 left care through a Child Arrangement Order

•	 14 left care through a Residency Order  

In addition to those who were classed as previously looked after there were 42 who left care but were 
not on any order 

Some of the work we have carried out in relation to children who were previously in care was

•	 Challenging schools to avoid drift and delay in relation to the admissions 

•	 Challenging schools in relation to suspensions & exclusions 

•	 Support around SEN issues 

•	 Challenging schools on the use of pupil premium funding

In addition to the individual case work, we also contributed to the SGO carers newsletter and attended 
a presented at a conference for kinship carers. 

In 2024/25 52 children who were previously in care received support from the virtual school  



37

24. Support for children and young people with English as a 
second language 

Although we have relatively small numbers of separated migrant children, the number of young people 
arriving at Walsall has decreased increased slightly over the last 12 months to 28  

To provide support to this cohort of young people, Walsall LA commissioned the Refugee and Migrant 
Centre (RMC) to deliver a bespoke package of education and integration support for separated 
migrant children who come into our care. This partnership, developed with the RMC in the Jewellery 
Quarter alongside our commissioning team, and ensures that newly arrived young people receive 
immediate and purposeful support.

Since the project launched in March 2025, eight young people have taken part. All eight completed 
ESOL courses, were supported with their college applications and have now moved into college 
education. This reflects the strength of the pathway and the consistency of the wraparound support.

When a separated migrant child becomes looked after by Walsall, an initial PEP is completed to 
identify their needs. They are then referred to the RMC, who carry out English and maths assessments 
and place them on the correct level of ESOL tuition. Lessons run Monday to Thursday, during term 
time, with Flash Academy available to support learning outside the classroom.

RMC also provide wider support beyond ESOL. Young people receive immigration advice, guidance 
on next steps in education, careers planning and dedicated support from a Progression Officer who 
works to remove barriers. Enrichment opportunities, including community library visits, help young 
people to build confidence and integrate into local life.

This commissioned offer has created a clear, reliable and effective pathway into education, ensuring 
our separated migrant children are learning, progressing and connected from the moment they arrive.
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25.	 Our training offer 
The Virtual school has a role to ensure that professionals working with children in care have the right 
knowledge, information and skills to enable them to fulfil their role in contributing to improving the 
educational outcomes of all care experienced children.

In the 2024/25 academic year the following training was delivered to schools, social workers and 
foster carers.  

•	 An introduction to PACE training 

•	 An introduction to Trauma and Attachment

•	 Working with the traumatised child to promote effective learning. 

•	 Understanding the Strengths & Difficulty Questionnaire (SDQ)

•	 Emotion Coaching in the Early Years 

•	 Understanding Foetal Alcohol Syndrome 

•	 DT termly briefing sessions

•	 Supporting Children’s Mental Health in School

•	 Supporting Neurodiversity in school

•	 Emotion Coaching- Gowing Deeper 

Training for foster carers 

This year we continued to strengthen the support we offer to foster carers by delivering a refined 
training package focused on education, high expectations, and raising aspirations. The evidence is 
clear: the EEF shows that carer involvement can accelerate progress by several months each year, so 
investing in this area remains a priority for us.

To build carers’ confidence in supporting learning at home, we updated and distributed our 
educational resource pack, which promotes simple literacy, numeracy, and speech and language 
activities. We also provided individual training for eight carers, tailoring each session to the child’s 
attainment and progress. These conversations focused on what expected progress looks like, how to 
support learning day-to-day, and how the Virtual School works alongside carers. Feedback remained 
positive, with carers noting both increased confidence and a clearer grasp of terms such as Age-
Related Expectations.

We delivered group training to a further 18 carers through extended three-hour workshops. These 
sessions created space for discussion, practical strategy-sharing, and reflection on attitudes toward 
education. Carers left with resources they could use immediately, and evaluations showed improved 
understanding of ARE and stronger confidence in supporting learning. Despite this, interest in forming 
a longer-term support group was low, with only one carer able to commit due to time pressures.

We also continued our offer to the Walsall Fostering Team by attending their training events where 
possible. Coordination was difficult, but we were able to deliver one session to three carers, all of 
whom found the training valuable and engaged well with the materials.

Overall, the training reinforced the importance of carers’ involvement in education. While confidence 
levels varied, the feedback confirmed that this work is worthwhile and that we need to keep building 
on it in the year ahead.



26.	 Celebrating Achievement 
Each year, we recognise the achievements of children in care with a dedicated 
celebration event. For many years, this took place off-site at Drayton Manor. However, 
in 2023 we made a conscious shift towards a more formal, awards-style celebration at 
Walsall Tow n Hall. This change was introduced so that every child and young person 
could be individually recognised for their achievements, hard work and resilience, while 
giving them an aspirational, memorable experience to share with their families and 
carers.

In 2024, we developed this approach further. The event grew in both scale 
and ambition, with around 400 children, young people, carers, social workers, 
IROs, education staff and council representatives attending. The format 
remained split into two tailored celebrations: the Excellent Tea Party for 
primary-aged children, and the Excellent Night Out for secondary and post-16 
young people. 

The Excellent Tea Party offered a warm and joyful celebration for our younger 
children, with activities, games, face painting, music and performances by our own 
young people. It was designed to be relaxed, fun and family-oriented, ensuring 
younger children felt fully included and celebrated. 

The evening Excellent Night Out provided an awards-style event for older young 
people, recognising achievements across academic progress, personal development, resilience, talent 
and community involvement. Young people were invited on stage to collect certificates and awards, 
giving them the formal recognition that so many had told us they wanted. The Mayor of Walsall hosted 
the event and spoke powerfully about the determination and courage shown by our children and 
young people.

Feedback this year was again overwhelmingly positive. Children and young people told us they felt 
proud, valued and seen. Many spoke about the impact of being recognised publicly for what they 
had achieved. Carers and professionals also reflected on how powerful it was to bring the whole 
community together under one roof, celebrating success in such an affirming and aspirational way.

This year’s event reinforced why we shifted to this format. It gives every child and young person 
individual recognition; it brings families, carers and professionals together; and it strengthens 
aspiration, belonging and community. The continued growth of the celebration shows how much it 
means to our children and young people, and it remains an important annual commitment in our work 
as corporate parents. 

The Excellent File 

The Excellent File is our rewards scheme for children aged 5–18, designed 
to motivate and celebrate progress towards their Personal Education 
Plan (PEP) targets. The scheme uses a snakes-and-ladders style card, 
where children set their own target and collect signatures from the adults 
around them each time they complete an action that moves them closer 
to achieving it. This simple, visual approach helps children understand 
their goals, recognise their own effort and stay engaged in the process. 
Children can complete up to three cards each year, and once a card is finished they receive a gift or 
voucher of their choice. The Excellent File has become a popular part of our offer, giving children a 
sense of ownership, achievement and pride in the progress they make. 



27. Extension to role of the Virtual School – Promoting the 
education of children with a social worker. 

The Inclusion Hub plays a critical role in delivering the Virtual School’s extended duties for children with 
a social worker. While the Virtual School raises awareness of the challenges this group face and drives 
strategic understanding across the system, the Inclusion Hub works directly with schools and social 
workers to remove individual barriers to education and keep children engaged in learning.

Demand for this support has grown significantly. As a result, the team expanded from two Inclusion 
Officers to four, enabling stronger locality working and more responsive intervention. In the last 
academic year, the Inclusion Hub received 633 referrals relating to the education of children with a 
social worker. This included 205 children on a Child in Need plan, 87 on a Child Protection plan, and 
341 children receiving Early Help, under Duty and Assessment, or previously known to a social worker 
within the past six years.

The team provides both direct work with children and advice and guidance to professionals. Last year, 
they delivered advice and guidance to 308 professionals on issues such as attendance, behaviour, 
SEN processes, school moves and safeguarding concerns linked to education. They also completed 
direct work with 323 children and young people, focusing on identifying barriers to learning, improving 
stability in education, and preventing escalation to suspension, exclusion or non-attendance.

Working across the four localities, Inclusion Officers maintain close relationships with schools, social 
workers and partner agencies. They attend multi-agency meetings, keep detailed case records, and 
use the Inclusion Matrix to track risk and progress. This ensures a coordinated, timely response and 
ensures education remains central in safeguarding and care-planning discussions.

Where a child is at risk of missing education, or where concerns arise around attendance, reduced 
timetables or exclusion, the Hub acts quickly to identify the issues, offer practical solutions and 
secure the right support. Their early-intervention approach has strengthened communication between 
education and social care and improved the consistency of support for children with a social worker 
across Walsall.

Through this focused, hands-on work, the Inclusion Hub ensures that children with a social worker 
receive the oversight, advocacy and tailored educational support they need to stay in school, make 
progress and experience stability in their learning journey.



28. Case studies

1. Supporting children & Young people through year 11

Child’s core experiences

KW has been in care for 547 days due to abuse and neglect. He has experienced several foster 
placement breakdowns and now lives in residential care. These early experiences and repeated moves 
have shaped how he responds to adults, manages conflict and copes in school.

School Context 

 KW is in Year 11 and preparing for his GCSEs. He joined the school in Year 10, and by mid-year his 
behaviour and engagement had started to decline. He has aspirations to progress to Birmingham 
Metropolitan College or Matthew Boulton College to study either Carpentry or Health and Social 
Care. His next steps will depend on his English and Maths results. The care home supports his daily 
attendance, and historically his attendance has been strong.

Child’s needs at school 

The school reported increasing concerns around defiance, internal truancy, conflict with staff and 
inconsistent uniform. KW received a suspension in October 2023 due to repeated incidents. The 
school felt that further suspensions or a managed move could become likely without additional 
support. KW was receiving regular detentions, and the Virtual School was being contacted frequently 
with negative behaviour updates.

Virtual School Intervention

The Virtual School Education Support Officer began working weekly with KW, starting by exploring 
the difficulties he was experiencing and what support he felt he needed. The staff working closely with 
him were supported to better understand his background and respond to his needs more effectively. 
Adjustments were agreed, including time-out arrangements and access to a trusted adult when 
overwhelmed.

With consistent weekly sessions, KW became more motivated and began sharing his positive 
behaviour points. Staff reported improved engagement, and suspensions reduced significantly. Tuition 
was arranged through Pupil Premium to strengthen his English and Maths outcomes, and work began 
on post-16 planning.

When relationships with a small number of staff continued to cause difficulties, the Virtual School’s 
Senior Mental Health Practitioner became involved to work with those staff and offer trauma-informed 
strategies. This helped stabilise the situation, although KW’s motivation dipped leading up to Easter, 
coinciding with changes in contact arrangements at home.

Sessions focused on

• managing conflict and preventing escalation

• reducing internal truancy

• staying focused on academic goals and post-16 aspirations

After Easter, further incidents took place, including damage to school property alongside peers. KW 
accepted responsibility and expressed a strong desire to stay in school for his final weeks. Work is 
ongoing with the school to secure the most stable and positive arrangement for him.
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Child’s Views of the Support 

“I realise now that I need to be better at school to get to where I want to be in life. I want a nice car and 
good job, so I need to do my best and go onto college to get there.”

KW regularly shows his positive points on his phone and talks about his progress. He has become more 
confident in discussing his goals and understands the importance of GCSEs in helping him reach them.

Impact of Intervention

For most of Year 11, suspensions and behaviour concerns reduced due to the combined work of 
the Education Support Officer, the Senior Mental Health Practitioner and the school. Without this 
intervention, the likelihood of an earlier or more serious exclusion would have been high.

KW has maintained more education than he otherwise would have, completed additional tuition, 
and improved his engagement and motivation. Staff have adapted their practice, communication 
has improved, and KW has a clearer focus on his post-16 ambitions. Despite recent challenges, the 
work has prevented greater disruption and has given KW a better platform for transition into further 
education.

2. Supporting a child in early years 

Child’s Core Experiences: 

T has been known to children’s services since 2020 due to neglect, exposure to domestic abuse and 
parental substance misuse. She entered care at 16 months old and has been in care for 1412 days. 
She has experienced three foster placements and now lives in a long-term foster placement with her 
sibling. These early experiences affected her emotional security and attachment, contributing to early 
behaviours such as hair pulling, distress at separation and difficulty managing strong emotions.

School Context  

T attended Nursery from age two and transitioned into Reception in September 2023. She has always 
had good attendance. On entry to Nursery, she was working below age-related expectations in most 
areas except speech. She required significant emotional support and struggled with listening, attention 
and separating from carers. Progress in Nursery was steady, with most improvement seen after 
intensive interventions and support from FLASH CAMHS to address emotional dysregulation and her 
reliance on her sibling.

Reception transition was carefully planned, including additional days and meetings with the Nursery 
team. Despite this, T initially struggled with running off, screaming and finding it hard to engage. After 
a term, she became more settled and is now making progress in most areas, though still below age-
related expectations in personal, social and emotional development and fine motor skills. She is now on 
the SEN register for SEMH needs and receives support from the Virtual School’s Senior Mental Health 
Practitioner.

Child’s needs at school:

T can focus for short periods but still becomes overwhelmed easily and moves into ‘fight or flight’ 
mode. When dysregulated, she may run off, hide, scream or lash out. She requires high levels of adult 
support to follow routines, understand boundaries and stay safe.

She is beginning to show interest in peers and is being supported to build friendships. Academically, 
she is working below expectations in maths and fine motor development and needs targeted support 
to write her name and use a pencil correctly. She is working at age-related expectations in phonics and 
responds well to structured teaching.



Virtual School Intervention: 

The Virtual School provided consistent support throughout T’s early years, beginning with advice 
to Nursery on attachment, emotional regulation and structured routines. A CAMHS referral was 
recommended, leading to FLASH CAMHS involvement and aligned strategies between home and 
school. In Nursery, T received one-to-one support for listening, attention and emotional regulation, 
alongside sensory opportunities such as soft play and targeted work to strengthen her fine motor skills. 
The Virtual School facilitated enhanced transition planning into Reception and ensured staff had a clear 
understanding of T’s needs. In Reception, pre-teach sessions were introduced for phonics and maths, 
and a referral was made to the Senior Mental Health Practitioner to help staff put trauma-informed 
strategies in place. One-to-one sessions continued to support her fine motor development, and 
ongoing monitoring of her progress led to her being placed on the SEN register, with early consideration 
for an EHCP. This layered approach ensured T felt safe, understood and increasingly ready to learn.

Child’s view of support: 

T is still very young, but her behaviour, engagement and relationships demonstrate that she feels 
happier and safer in school. She seeks out her trusted adults, enjoys her one-to-one sessions and is 
proud of the progress she is making. She has a special friend she plays with and is increasingly showing 
empathy towards others. She is more independent, less tired and no longer experiences the extreme 
outbursts previously seen. Her carer reports being very proud of her progress and appreciative of the 
support in place.

Impact of Intervention: 

T is more settled, confident and emotionally regulated. She is no longer in constant ‘flight or fight’ mode 
and can concentrate and listen for longer periods. She has strong attachments to staff, is beginning to 
follow class routines and is developing friendships. Her phonics progress is excellent, and she is making 
steady progress across most other areas except personal, social and emotional development and fine 
motor skills, where further support continues.

With sustained intervention, there is a realistic aspiration that T could achieve a good level of 
development (GLD) by the end of Reception. Her enriched learning experiences, including Dolly Parton 
Imagination Library books, termly enrichment packs and Virtual School trips, have supported her wider 
development and confidence.

3. Supporting academic progress through targeted intervention  

Child’s Core Experiences: 

L came into care in October 2022 at age 9 due to abuse and family dysfunction. She is one of three 
siblings, all placed separately, and has experienced three foster placements, with one breakdown in 
January 2024. Her early instability contributed to emotional regulation difficulties, and she was added to 
the SEND register for SEMH shortly after entering care.

School Context  

L attended one primary school before moving to her current secondary school in Year 7. Her primary 
school supported her through pastoral input, regular check-ins and counselling from Place2Be. She 
continued to need support with emotional regulation, distraction in lessons and her social skills. 
Academically, she was working at age-related expectations in reading and writing, but just below in 
maths. Her Summer Term Year 5 PEP highlighted that her mindset, mood and tendency to rush could 
negatively affect assessment performance. These factors posed risks to her achieving age-related 
expectations and making a confident transition to secondary school. 
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Child’s needs at school  

L needed support to stay focused in lessons, regulate her emotions and build confidence in asking 
for help. She was particularly worried about maths and identified it as the area where she felt she was 
making the least progress. School were providing small-group support, post-teaching and weekly 
interventions, but LW required more structured guidance around her learning behaviours and strategies 
for improvement. She also needed reassurance and preparation around her move to secondary school.

Virtual School Intervention:

The Virtual School began direct work in November 2023, following consultation with L’s Designated 
Teacher, social worker and carer. Early sessions focused on building rapport before introducing IXL, 
where L completed a diagnostic assessment to identify next steps in maths. Weekly sessions blended 
metacognition activities with targeted maths practice. L reflected on her classwork, identified what she 
found difficult and learned strategies to improve, such as breaking problems into smaller steps and 
underlining key information. She was encouraged to “be the teacher” by explaining her thinking out loud 
and recording her working-out to strengthen understanding. When she temporarily disengaged after 
the fourth session, school facilitated a supportive adjustment by allowing her to bring a friend, which 
successfully re-engaged her. As SATs approached, sessions focused on reviewing practice papers, 
discussing what went well and exploring how to ask teachers for support. After SATs, the work shifted 
to secondary transition. L completed a transition booklet exploring worries, hopes and questions, 
looked through her new school’s website and prepared practical steps for the move. By the end of the 
intervention, she showed increased confidence and readiness for Year 7.

Child’s view of support:

L’s confidence in English and maths, her ability to remember new learning and her understanding of 
how to improve increased from “sometimes” at the start of the intervention to “most” or “always” by the 
end. Her confidence in explaining her learning also increased significantly. L said, “Katie helps me with 
my learning when she comes in on Wednesdays and I feel most proud of my improvement in maths.”

Impact of Intervention: 

L made strong academic and personal progress between November 2023 and June 2024. She 
moved from just below age-related expectations in maths to achieving ARE in both English and maths, 
successfully passing her SATs. School reported significant improvements in her learning behaviours 
and confidence. She is now settled in secondary school, with only minor SEMH-related concerns, all 
monitored through her SDQ and PEP processes. Her new school reports that she is working at or 
above age-related expectations across all subjects, working above ARE in maths and making more 
than expected progress. L has transitioned smoothly, and no concerns have been raised about the 
school’s ability to meet her needs.

4. Improving educational outcomes with direct work 

Child’s Core Experiences: 

T came into care in June 2021 at age 11 due to family dysfunction linked to parental mental health 
difficulties. She is one of two siblings and also has a half-sibling. After living with her father previously, 
she moved into her current foster placement in August 2021. Her earlier experiences and later 
difficulties with peers have contributed to increased anxiety and challenges with school engagement.

School Content 

T attended two primary schools and one secondary school before being placed on a managed move 
in May 2025. Her emotional wellbeing deteriorated at school after a serious incident with two peers that 
involved the police. She became increasingly anxious about attending, resulting in a reduced timetable 
from January 2025 and time spent working in the school Hub. Initially she engaged with this but 
soon began to feel isolated and unable to return to mainstream classes. With Virtual School support, 



additional resources were provided in the Hub, and her timetable was adjusted to avoid key social 
times. CAMHS involvement began in January 2025, identifying a need for DBT group therapy, alongside 
ongoing school-based counselling. TC expressed clearly that she did not feel supported in her setting 
and asked for a school move. After multi-agency discussions, professionals agreed that her SEMH 
needs should be prioritised over academic continuity, and exploration of a new school began.

Child’s needs at school 

T needed a school environment where she felt safe, supported and able to attend without fear of 
encountering the peers involved in the incident. Her anxiety and emotional dysregulation made 
mainstream attendance difficult, and her reduced timetable was not meeting her social or academic 
needs. She required a fresh start, consistent emotional support and reassurance during the transition 
process. A managed move was put in place, with the potential to transfer after 12 weeks if her 
attendance and engagement remained positive.

Virtual School Intervention:

The Virtual School began Direct Work sessions in January 2025. Early sessions focused on exploring T’s 
experiences, building trust and discussing the anxieties that were preventing her from attending school. 
T openly shared her feelings about the peer incident, her lack of support and her desire for a fresh start. 
Work focused on resilience, self-worth and strategies to express worries safely, including the use of a 
diary or letters, which T now finds helpful. Sessions took place both in school and at her foster home 
due to her reduced timetable, allowing consistency and flexibility. While school-based interventions were 
explored, it became clear that T’s setting could no longer meet her needs. The Virtual School therefore 
prioritised supporting a school move, contacting schools, proposing a transition plan and ensuring T’s 
voice shaped decisions. T visited the new school, contributed to adjustments in the transition plan and 
quickly engaged with staff and peers. Her ESO maintained regular contact and ensured professionals 
were updated throughout, with plans for a goodbye visit and a referral to the Senior Mental Health 
Practitioner once she is settled.

Child’s view of support:

T’s full views will be gathered at the goodbye visit, but early indicators show positive engagement. Her 
increasing attendance, willingness to speed up her transition plan and feedback shared in strategy 
meetings demonstrate that she feels heard, supported and more confident. Her carer and professionals 
have consistently reported that TC is happier and feels more optimistic about her new placement.

Impact of Intervention: 

The Virtual School worked with T weekly from January to March 2025. Initially, T was prepared to 
disengage completely from education. Through emotional support, advocacy and careful planning, 
she understood the importance of attendance and remained engaged as much as her circumstances 
allowed. T is now attending her managed move school full time, has formed early positive relationships 
and is showing improved mental wellbeing. The school has reported that, if her strong engagement 
continues, they will be happy to take her onto roll after the 12-week placement. T has re-engaged with 
learning and is beginning to rebuild her confidence, providing a more stable foundation for her progress 
in Year 10 and beyond.
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